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The Booktime programme

All key stakeholders felt that Booktime was a good idea and should be rolled out across Wales (90.6% of teachers, 93% of children and 98.9% of parents). 92% of parents felt that the Booktime programme was a good use of resources. Awareness of the Booktime programme was limited however. 72% of parents had not heard of Booktime before and neither had 47% of teachers. [N.B. This is the pilot and therefore the first year of the programme in Wales.]

Dissemination of the materials

71% of teachers felt that the reception age was the appropriate time for children to receive their packs. The majority of teachers (75%) were happy or very happy about the way the packs had been disseminated. The remaining 25% stated that dissemination was OK and issues such as not having the correct amount of packs for children or receiving materials late, were reported. Observations of the children receiving the pack also suggested that they were happy that this occurred via their class teacher. The two local authorities each had a Booktime launch event and these were particularly successful for informing parents about the programme and encouraging home schools partnerships.

Pack contents

100% of teachers and parents felt that the contents of the pack were appropriate and of good or excellent quality. 90.6% of teachers reported that the materials would be useful in the classroom or for curriculum planning, offering additional value. The additional value of the packs is discussed below.  94% of parents reported that their child particularly liked the blue bag. Children’s reactions to receiving their pack were also mainly positive (84%). Children showed a sustained interest in all of the pack contents, particularly the English version of the Harry story (74%). 

Almost all (96%) of parents reported they had used the Harry book with their child with 37% having read the Welsh version. 66% of parents also made use of the supporting top tips card (66%) and the information leaflet (47%).

The academic review of the pack contents is also very positive.

Dual language materials

40.6% of teachers and 56.2% of parents felt that receiving the pack contents in both English and Welsh was a good idea however only 11.2% of parents reported actually using the Welsh version with their child. Whilst children showed less sustained interest in the Welsh version of the book during initial observations, their comments in a follow up discussion a few months later reflected on how attempts had been made in the home with a variety of family members to read the book and to help one another with the content. Teachers also commented on how the inclusion of the Welsh materials could support parental involvement in their children’s learning of the language also.

Impact of the pack on attitude toward reading and reading behaviour

Parents reporting visiting the library at least once a week increased from 33.4% before the programme to 40.4% two months later. There was also an increase in the number of parents reporting that they would like their child to have access to more books (83.3% to 95.2%).

Parents who reported that reading was one of their child’s favourite activities increased from 42.9% to 52.4%. In addition, after the pack was received, parents strongly agreed that their child enjoyed being read to (83.3% to 90.5%).

Parents strongly encouraging their child to read rose after the pack from 83.3% to 92.9% and parental confidence in reading to their child also rose from 82.1% to 90.5%.

In terms of reading behaviour, there was an increase in parents reading daily to their child (from 71.4% to 83.3%) and children asked their parents to read to them more often. There was a particularly large rise in the percentage of parents who reported their children looking at books by themselves on a daily basis (from 64% to 83%). 82.8% of teachers also reported that the children were more enthusiastic about reading after the delivery of the packs.

Value added impact

Parental involvement

There was qualitative and quantitative evidence within the data set that the Booktime programme increased parental involvement with children in relation to reading behaviour. Parents reported reading with their child more and that their child asked to be read to more often, after the packs were disseminated. The discussion data from the children also reflected on how parents and other family members had been involved in reading the books. In the follow up interview, teachers commented that parents had spoken positively about the programme and commented that it had strengthened and enhanced home school links. Parents reported increased levels of confidence in reading with their child. Both Bridgend and Wrexham had also organised a launch event where Ian Whybrow read to children and spoke to parents about the value of shared reading experiences. 

Joint working

The principal way parents had knowledge of Booktime was via their health visitor, with 69.5% of parents gaining information in this way. Health visitors give families free book packs from Bookstart, another programme managed by Booktrust. The library however, was also identified and of the 21.6% of parents who had learned about Booktime in this way, 75% had attended a Booktime event. The programme also had benefits in relation to increased library use by parents and children. 

Teacher responses also indicated the benefits of local authority involvement in the programme. The literacy co-ordinators within the school liaised with the local education authority and disseminated information about the programme to staff. Bridgend local authority planned a launch event and this was described as being particularly beneficial for fostering links between the Foundation Phase teaching team, the local education authority and the library. 
Foundation Phase

It was evident from both qualitative and quantitative data, that the packs supported teachers in their work in relation to the Foundation Phase curriculum. 81.3% of teachers felt that the packs would be useful or extremely useful for supporting teaching and learning in the Foundation Phase. In their descriptive responses and in the follow up interview, teachers referred to the development of lesson plans that include role play and experiential activities. 
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1. Introduction

1.1 The Booktime Programme in Wales 
Children who spend time reading and sharing books with others have consistently been shown to benefit from and enjoy the experience (Bus, Van Ijzendoorn & Pellegrini, 1995). The importance of reading for young children is now well established and echoed by statements from bodies such as The American Academy of Pediatrics who recommend ‘daily reading to children from six months of age’ (AAP, 1997). 

The benefits of book sharing for children are multiple. Early experience of reading is critical for both instilling a passion for reading and academic success (Arnold, Lonigan, Whitehurst & Epstein, 1994). Children who are read to from an early age show increased vocabulary, learn to read faster than their peers and exhibit superior written and verbal communication skills (Whitehurst & Lonigan, 2001; Snow & Tabors, 1993). The benefits of early reading extend to a wide range of academic subjects, not purely those focused on reading alone (Foorman, Francis, Winikates, Mehta, & Fletcher 1997). Indeed, experience of reading from an early age is associated with increased logical thinking and problem solving in young children (Rogoff, 1990). Reading to children also increases social and emotional development (Sulzby & Teale, 1991) and has even been associated with long term occupational and financial success (Vernon – Feagans, 1996). Children who benefit from shared reading experiences also show greater competence socially and enjoy better interaction with their peers (Leseman & de Jong, 1998). 

Importantly, early experience of reading in the home environment greatly assists children in learning to read once they start school (Adams, 1990). Children who miss out on these early experiences consistently lag behind their peers in the later school years and beyond (Francis, Shaywitz, Stuebing, Shaywitz & Fletchre, 1996). Indeed sharing a book with their children is one of the most important things a parent can do (Scarborough & Dobrich 1994).
Booktime is a free books programme for reception aged children from the education and publishing company Pearson and independent charity Booktrust. The Booktime programme provides a free book pack to children aged 4-5 years at an important transition in their learning and development, shortly after they first start primary school. The programme promotes reading for pleasure and aims to encourage parents and carers to get involved in shared reading with their children.

In the autumn term of 2009, Booktime entered its fourth year in the UK roll-out, aiming to reach every eligible child in England, Scotland and Northern Ireland. Booktrust obtained approval from Basic Skills Cymru to provide a dual language pilot programme to two local authorities in Wales in the 09-10 school year. Bridgend and Wrexham agreed to take part.

Booktrust were interested in measuring the impact and value of the pilot programme and the logistics of the delivery, in order to assess the merits of providing a full scale roll-out in the future, with recommendations on how the book packs, resources, guidance and partnership opportunities could be improved or enhanced.

1.2 The Evaluation Process

1.2.1 Aims and objectives of the evaluation

The purpose of the impact evaluation, as specified in the tender documentation and at an initial team meeting, was to:

· Consider the value of the book pack and guidance materials in relation to enjoyment of reading, attitude toward reading and reading behaviour

· Consider the appropriateness of the book pack and guidance materials from an academic perspective and also as determined by key stakeholders (children, parents/ carers and teachers)
· Consider the effectiveness of the dissemination process 
1.2.2 Project Design

Pearson, Booktrust and the Welsh authorities requested both qualitative and quantitative information from key stakeholders to include children, parents/carers and teachers. Whilst this was a small scale study from a financial perspective, we adopted a sequential mixed methods design that maximised on the budget available, providing quantitative data from a larger sample and detailed focus group and interview analysis from a smaller group of participants.  We adopted a pre-post intervention design where data were collected prior to and after, pack distribution. This allowed for comparative impact analysis. Data were collected from all key stakeholders as requested. Each stage of the data collection process is described below.
Stage (1) pre-pack large scale questionnaire for parents
Information collected from a larger sample of parents about issues such as family reading behaviour, attitudes towards reading and library membership that will be used as comparative data after packs are received.
Stage (2) interviews and focus groups with children 

Detailed information from children via observations whilst they receive their packs, and some small group discussion.
Stage (3) questionnaires for teachers

Information collected from a larger sample of teachers about the value and appropriateness of the pack and supporting resources
Stage (4) post-pack large scale questionnaire for parents

As well as asking for parental opinion on the packs in terms of the guidance, choice of book, dual language provision and the format of the user guidance, the post pack questionnaire also included a repeat of the original questions from Stage (1) for comparative analysis 
Stage (5) post-pack follow up focus groups with children and teachers
Focus groups with a small number of children to consider questions such as: How much had they used the packs? What did they like or dislike about the pack? Interviews with teachers to consider whether the book pack contents were appropriate?  The value of the packs in relation to teachers’ practice.
1.2.3 Sample

Four schools from each participating local authority were selected (total n8). 
We used the Welsh Index of Multiple Deprivation (IMD) to ensure that the schools captured were representative of a range of socio-economic groups and matched for each participating local authority. The Index of Multiple Deprivation is based on a series of factors such as health, income, employment and crime levels in any given local area. These are all weighted and combined to give one overall score. It is considered stronger than a traditional single SES measure as it takes into account a variety of influencing factors. 
Using eight schools essentially provided access to approximately 250 parents for the large scale questionnaires. The same eight schools were also utilised for collecting data about children’s views whilst the packs were received. Half (n4) of these schools were used in the final follow up discussion work.
All teachers within the participating local authorities were sent a questionnaire for completion via the Booktime co-ordinator.

1.2.4 Control group

In addition to the tender specifications, the Booktime team also requested that we attempt to collect some data from schools that were not participating in the Booktime programme. These schools would act as controls for the comparative measures. We choose four schools from local authorities that neighboured the study sample (n2 in each area). As an incentive for participating as control schools, these sites were offered a pack of books to be provided by the Booktime team at the end of the study. Unfortunately, although the schools agreed to participate in the first instance, response rates were exceptionally poor. Of the 150 parental questionnaires that were sent out to control schools, only 22 were returned. In the follow up at the post intervention stage, only 17 responded to the follow up call. Of these returns, only 11 were matched questionnaire sets (i.e. completed by the same parents) that could be used for comparative analysis. This very small amount would not yield any usable data for control purposes. 
1.2.5 Statement of ethical practice

All members of Swansea University share a commitment to maintaining the highest possible standards in research. Research is premised on a fundamental moral commitment to advancing human welfare, knowledge and understanding. The University has a responsibility to ensure that research undertaken by its staff is conducted in a manner that upholds good research practice and meets the appropriate codes of ethical guidance. To ensure this, all research proposals are subject to ethics committee scrutiny prior to any research taking place. The research was approved by the University ethics committee.  All members of the research team have current CRB clearance for working with children and vulnerable groups.
2. The Report
The following section presents the findings of the evaluation from the perspective of teachers, children and their parents / carers. In addition, an academic report on the value and appropriateness of the Booktime pack is provided. 
2.1 Teachers views
A questionnaire focusing on the Booktime Programme and the appropriateness and value of the book pack, was distributed to teachers within all 120 participating schools via the local education authority early years co-ordinators. A copy of this questionnaire is appended to this report. Thirty two teachers completed the questionnaire, sixteen from Wrexham and sixteen from Bridgend. A more detailed interview about the Booktime Programme and the appropriateness and value of the materials was undertaken with teachers from the focus schools (n8). The following analysis draws on both data sets to provide quantitative and qualitative material to evaluate teachers’ views.
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2.1.1 Analysis
53% per cent of teachers had heard of the Bookstart or Booktime programme prior to receiving the packs.

Teachers referred to a range of different ways that they had heard about Booktime. These included Booktime launch organized by LEA, school staff meetings, local library or press or through Foundation Phase training. However the most frequent response (n11) was that teachers had not heard of Booktime before. 
“I had not heard of Bookstart/time before this year…attended Booktime launch in September 2009” 
“I have heard of Bookstart for Babies…I have read about Booktime in the Press”

71% per cent of teachers believed that reception age is the right time for the children to receive the pack. Many teachers recognized that reception age was an appropriate time to introduce such an initiative as it is a time when children start to engage with books and become ready to learn to read.

“It is important to develop an interest in books and reading at an early age …this is ideal, when interest is high”
“Having just started full time education…it gives them an incentive to look at books”
“It is in line with them starting to take school books home”
Responses towards different aspects of the pack were positive. No teacher responded negatively to any item. 96.9% of teachers felt that the appropriateness of the pack was good or excellent with all agreeing that it was good or excellent quality. Similarly the support materials were well received. All rated these as at least ‘good’ with 56.3% stating that they were excellent. Overall 50% of teachers felt that the Book time pack was excellent with the remaining 50% believing it to be good. Teachers expressed their delight about the quality of the books and materials and there was strong support for the online resource materials. 

“Very helpful-interesting ideas and approach”

“Excellent-good quality materials”

“I loved the support materials online”

Minor issues arose with the distribution of the packs with 25% stating that this was ‘OK’. A common issue appeared to relate to the number of books received by schools. Others however were happy (25%) or very happy (50%) with this element. 

“Not enough copies sent for my children”  

“Very pleased, rang and asked for further packs to ensure all children received one-very helpful-extras sent immediately”
“I feel that a check is needed on current numbers in reception…we only received 13-last years reception intake!”
Planned use of the materials in class was high. 90.6% of teachers revealed that they were likely or very likely to use the materials in class with 87.5% stating that the support materials were useful or very useful. Indeed 81.3% of teachers felt that the packs would be very or extremely useful to supporting teaching and learning in the Foundation phase. Specifically, the Booktime materials were referred to in relation to planning for the seven areas of learning, as in accordance with the Welsh Early Years curriculum. At the Bridgend Teachers’ Information Day, reception teachers were given a matrix of activities themed around Harry and the Dinosaurs and mapped to the seven areas of learning. Such planned activities mentioned included developing oracy skills, reading and writing skills, role play and experiential activities.
“You can use the book as a stimulus for a topic/theme which will then allow you to plan in the seven areas of learning”
‘The Booktime resources are a good starting point with matters across the Foundation Phase’

“We will use the books/resource materials to develop oracy, reading and writing skills…in relation to the Foundation Phase and we are planning role play and experiential activities around the story and the Dinosaur theme” 

“I will be using the resources online in our group and guided reading times”

Responses in relation to the dual language nature of the pack were slightly less positive however. Only 6.3% of teachers reported using both sets of materials equally with 31.3% only using the English pack. Conversely 9.4% stated that only the Welsh version was used with the others split equally between using mainly the English version (25%) or mainly the Welsh version (25%). In relation to how useful teachers viewed receiving both books although 40.6% loved receiving both languages, 25% did not like it much. Others were ambivalent with 34.4% stating that it was ‘OK’. It was evident from the teachers’ responses that whilst Welsh is taught in an incidental way in school, the Welsh materials could serve to support the children’s development of vocabulary but the general level of the Owain book was considered rather advanced for second language learners.   

“Whilst Welsh is used regularly within the class-the book is geared at first language Welsh speakers”

 “We use Welsh vocabulary all the time so they are an excellent resource for us”

“I could not use the Welsh materials with my class or parents (they have limited knowledge)”

Teachers were also asked about whether they felt the children enjoyed their packs. Five teachers did not respond to this section as the children were to be given the packs at a later date often to fit in with curriculum planning. Of those who responded, 84.4% believed that the children loved receiving the packs with the remainder stating that they liked them. Similarly in relation to the actual contents 92.6% stated that they loved them with the rest stating that they liked them. 85.2% of teachers estimated that the children had used their packs often or very often. The teachers commented on how the children were very excited to receive their packs and keen to share the story.  Teachers also spoke about how the pack appeared to encourage children to want to read other Harry stories in the school library.

“The children in our school were delighted with the book and eager to look for more stories about Harry”

“Children thought the book was fantastic and loved having a new book to take home and keep”

In terms of increasing the programme 90.6% believed that the programme should be rolled out across Wales with only three teachers ambivalent as to its use (9.4%). 82.8% stated that the packs had made the children more enthusiastic about reading with 71% believing that the children read more frequently now. Teachers gave a number of reasons as to why the Booktime initiative should be rolled out across Wales, including the need to improve home literacy-links in ‘this catchment area’ and that such an initiative might encourage families to join the library and buy more books.

“I would imagine such an initiative would engage children into looking at books more frequently and it might encourage families to join the local library and buy more books”      
“I think it is an excellent way of stimulating reading together, in school and in the family”

“The children really appreciated having a book they could ‘keep’ at home-especially in our catchment area”  
Follow up detailed interviews were undertaken with teachers in both the North and South schools, in order to explore further, areas of interest from the questionnaire data. A number of themes presented themselves from the interview data set including impact of initiative on parents; comments about the book pack contents; views on the bilingual nature of the pack;  children’s reactions to receiving the pack; home-school links; the Foundation Phase curriculum; LEA involvement and teachers’ use of the resource materials.

“It is an excellent scheme...we had a fantastic few weeks...we started off with the author visiting which was a bilingual event and things just went on from there”
“The children enjoyed the Booktime event and the parents did too”
Teachers commented on how positively parents had spoken about the initiative and that the Booktime pack had strengthened and enhanced home-school links.  In the North it was stated that some parents did raise the question of gender bias but in the South it was noted that the books were well chosen and perfect for both boys and girls.  

“some parents did raise the question of gender bias”  
“It’s a very well chosen book... perfect for both boys and girls...it went down well”         
Comments about the book pack contents and support materials related to the value of having something new for the children and the bilingual nature of the materials were considered to be of great use.  Teachers commented on how the children’s developing knowledge of the Welsh language appeared to encourage parents to want to learn the language with their children.

“I think the bilingual nature of the materials/books are great for the school”  
“We are finding that as our children get older and learn more Welsh they take it home and their parents start to learn too”

Teachers also talked about the children’s reactions to receiving the Booktime Packs and noted how the children were delighted to be given such a pack not just by their initial reactions when opening the contents but also due to taking immediate ownership of their packs.    

“They were delighted and you could see on their faces when they were opening their packs”
“The children enjoyed receiving the book packs and have talked about them ever since...I have not seen a single book time pack come back to school, it is as if it has gone home to stay home, I thought one or two might come back with a PE kit or something but we have not seen a single one..I checked with the other teachers also”
Reference to home-school links was made by teachers and a common theme to emerge was that the book packs and initiative was perceived as not necessarily improving reading between home and school but strengthened and enhanced reading together both in school and in the home.

“we are very fortunate that parents are already on board with reading at home with their children as we have a home-school diary...parents record what they do with their children...the initiative  certainly enhanced this” 
“We already have good links with parents but this just strengthened it”   

In relation to the Foundation Phase curriculum, teachers spoke about how the Booktime pack/materials ‘fit’ with the Foundation Phase, with 81.3% of teachers saying that the packs would be useful or extremely useful for supporting teaching and learning in the Foundation Phase. 
“I think the range of activities that come with the Booktime pack...is just great...there is no doubt that it does fit with the Foundation Phase”  

With regard to the involvement of the LEAs, teachers stated that literacy co-ordinators liaised with the local LEA in order to disseminate the information back in school.  Some teachers felt the LEA could have done more in terms of a launch, particularly in the North, where, although a launch event was held, some of the teachers had not heard about it.  It was also noted in the North that teachers’ materials were received after the children had received their packs.  By contrast, in the South it was stated that the initiative strengthened existing strong links with the LEA through a collaborative approach across agencies.  

“We already have strong links with the local LEA but specifically for this we worked alongside the Foundation Phase team with different LEA members...the library were involved as were the local press” 
“I think the LEA could have possibly done more...a bit more singing and dancing...and we didn’t receive the teachers’ materials until after the children had received theirs...so if we had more of a launch first and the materials first...if we were supported more by the LEA...we could have done more with the initiative...it would make sense  for all the materials to arrive together”       

The teachers’ information day in the South appears to have had a positive effect in preparing teachers for the arrival of the packs and appeared to enhance the delivery of the programme. 
Teachers commented on the resource materials being used during school library sessions, when focusing on book of the week or author of the week, themed activities; a focus during story time and how the materials were used as a stimulus to enable a whole Key Stage one event.

“The Booktime activities turned into a real key stage one event” 
“we can use the materials and books for book of the week, during our library session...in fact one of our children went to a library session and requested the same Harry and the Dinosaurs book from the Bookpack...so he is still making that link” 
2.2 Children’s views

The views of children were investigated in two ways. Firstly, we wished to observe how children reacted to receiving the book pack. We therefore video recorded children being given their packs at the 8 focus schools (n4 Wrexham, n4 Bridgend). During the observations, the researchers also spent time talking to children about the pack contents.
In addition, 4 of the 8 focus schools (n2 Wrexham, n2 Bridgend) were visited at the end of the study to talk with small groups of children about their experiences of using the packs. 
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The following analysis is divided into two parts. Firstly, children’s initial reactions to the pack and secondly, an exploration of children’s experience of the pack.

2.2.1 Analysis of children’s initial reactions to the pack

Observational data

A total of 38 children were captured on video receiving their book pack (19 boys and 19 girls). Our analysis of the children observed focused on (a) their initial reaction to receiving the pack and (b) their sustained attention on the pack contents.
(a) Children’s initial reactions to the book pack were coded as positive, negative or neutral. A judgement was made in relation to the coding via non verbal signals such as smiling or verbal signals such as positive or negative comments being heard. Figure 1. below demonstrates that no children demonstrated a negative response, 84% showed a positive response and 16% were neutral. Of the neutral responses (n6), 5 were girls. All children coded as neutral proceeded to show an interest in the book pack contents however.
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Figure 2. 
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Children generally expressed their positive reactions via smiling and showing an eagerness to open the bag, look at the contents and share what they had received with their peers. Some were very excited, and hugged or kissed the bag or book or bounced in their seats. Others expressed their excitement verbally.
“wow, look what I’ve got!”
“wow, wow (with arms in the air)”
“I am so excited (looks at the contents and repeats) I am so excited!”
“look what I got! (to a neighbouring child)”

Some children appeared to note that they had received two books.


”wow, I’ve got two books”

“I’ve got another book”

There was much evidence that the children were familiar with the Harry and the Dinosaur theme.

“I know Harry and the Dinosaurs, I can read this”
“Harry and the Dinosaurs, I like Harry”
“I’ve got one of these at home”

The children also brought their own experiences to the discussions and ownership of the book packs appeared important to some children.

“I’m putting these in my bag to take home”

“Are these to keep?”

“Look there’s a space to put your name on”

The children described the ways that they would use the books including on their own, with their parents. It was also evident that they had learned about books from friends and family members.
“I can read these books on my own”

“My Mummy will read the book to me and my Daddy makes the food”

“This is the line to put your name on. My friend has got one of these books and that’s how I know”

“My sister has one of these (book pack) at home”

(b) Children’s sustained interest in the book pack contents was coded according to the time spent with the materials. All children showed sustained interest in at least one element of the pack. We coded the frequency of sustained interested in each of the books, the bag and the activity cards / leaflets. Sustained interested was defined as the child picking up and leafing through or reading the material, rather than simply touching them and moving them to one side. Figure 2 shows the % of children who showed sustained interested in the various pack contents.
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As can be seen from Figure 2, 74% of the children spent time looking the English book and 21% looking at the Welsh book. Around a third of the children showed an interest in the bag (29%). Surprisingly, 16% of the children were also interested in the guidance leaflet for parents/carers. Figure 3. shows the analysis of interest in the book pack contents by gender. Boys were slightly more interested in the Welsh version of the book and girls in the bag.
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The discussion data

15 children were asked their opinions on the book pack. 100% of the children said that they liked their packs. Their responses to more specific questions are summarised below.
(Q)What is your favourite bit of the pack?
The children’s favourite bits of the pack included preference for the Harry book (n5), reference to liking the dinosaur pictures (n5), reference to the narrative in the books (n4) and some children said they liked both books (n3). Children also commented that they liked the bag (n7).

“The bag is nice”, “I like the person on the bag”
“I like the bit when they throw the toast at Mums face!”
“I like the story books”, “I think the Harry book is lovely”

(Q)Have you read Harry and the Dinosaurs or Owain books before?

13 children referred to reading Harry books before and one child had read an Owain book. A further child referred to the Harry and the Dinosaurs television programmes. Some children had not come across the Harry books before (n3).

“I have watched Harry and The Dinosaurs on telly”

“I’ve got Harry and the Dinosaurs in my house”

“I have got some books in the house”

(Q) Do you think that all the children in Wales might like to have a book pack?

14 out of 15 children agreed that all children in Wales might like to have a book pack.  The majority of responses related specifically to the books (n8). Two children disagreed and suggested that some children might not like these specific books. Children referred to owning the books as being important (n3).  

“Because they would think it’s great to read the book”
“yes and they can take it home and put their name on it”
“no…coz some don’t like them (dinosaurs)”
“a different book could be Hansel and Gretel”
2.2.2 Analysis of children’s views in a follow up focus group interview

Follow up focus group interviews were undertaken during January 2010, in both the North and South schools.  Children talked about their reading behaviour at home and in school with the books; the Welsh book; the narrative in the story; ownership of a growing collection of Harry books and their views about what might be different about the pack.

“In school yesterday I chose Harry and his Bucketful of Dinosaurs in the library...the skeleton one when they got lost and he had a new Dinosaur...he had a blue one” 

“I read it to my baby sister”

“My mum really likes the book...we read it together”

When children spoke about the Welsh book (Owain) they reflected on how attempts had been made in the home, with a variety of family members, to read the book and help each other with the words.  

“I read the Welsh book with my big sister”  
“My mum doesn’t speak Welsh but she tried to read the Welsh one to me and I helped her with some of the words”

“My auntie read the Welsh one to me as she speaks Welsh” 
The narrative of the story was a big hit with the children as they reflected largely on the events in the story. They enjoyed talking about their favourite bits in the story, for example whether they found some of the story sad or if they laughed, the children appeared to identify with the characters feelings in the story. 

“I liked the bit when he blowed his whistle and dropped the toast in his mum’s face...no not his mum’s face in his sister’s face”

“I liked the bit when Harry didn’t like the playground and it was sad coz he wanted his mummy in school and he didn’t have her and at the end he did A Dinosaur for his name and the little boy who was sad he said Jackosaurus...he wanted his name to be Jackosaurus so he wrote his name”  

Some children referred to their immediate reaction of wanting to own the book when given the book pack and how they now have a growing collection of Harry books at home.
“I like that it’s my book to keep and take home and show my mum”
“Harry is one of my favourite stories...I have him at home and now I have more”

Generally children were very happy with the contents of the pack.  There were however a small number of requests from the children in terms of having different items with the pack, which included reference to the bag and the books. 

“If I were to get another one I would like one about Jess the cat...or dogs I like dogs”
“I want a pink bag I do”

2.3 Parental perspectives

Parental perspectives were elicited via a pre and post Bookpack questionnaire distributed by the focus group schools (n8).  Questionnaires were sent out to approximately 240 parents in total.

The following analysis focuses on pre-pack findings, post-pack findings and lastly, a comparative analysis of reading behaviours at pre and post pack stages.
2.3.1 Pre-pack questionnaire analysis

One hundred and fifty three parents completed the first stage questionnaire from seven of the eight target schools. Fifty nine responses were received from Bridgend and ninety three from Wrexham. Eighty six parents completed the questionnaire for their male reception aged child and sixty seven for their female child. 96.7 % of the parents stated that English was their first language at home but other examples included Welsh, Polish, Turkish and Portuguese. A wide range of responses were seen from parents across age and education groups. 

Before the programme was rolled out, 28.1% of parents had previously heard of the Booktime initiative. This was mainly through their health visitor’s links with Bookstart (a programme also managed by Booktrust) with 69.8% receiving information this way with 23.3% finding information through their library. 21.6% had attended a Booktime event mainly through their local library (75.8%) or through a school based bookfair or other initiative (15.4%). No difference was seen between the two areas in hearing about Booktime or attending events or for parents of boys or girls. Parents who had heard of the Booktime programme before or who had attended an event were more likely to have a higher level of education than those who had not. 

Children came from homes where reading was a popular activity. 44.4% of parents stated that their child owned more than fifty books with 51% responding that there were this level of books in their overall household. 9.2% of children however owned ten or less books. Most parents also enjoyed reading for pleasure with 32.0% reading every day. Only 24.2% of parents read for pleasure less than once a week. 85.6% of parents believed reading to be a pleasurable activity for themselves. Again no difference was seen between responses from Bridgend or Wrexham or by gender of child. Parents who were older or who had a higher level of education were however more likely to read more often for pleasure and for their children to own a greater number of books. 

Attitudes towards reading

Parental attitudes towards reading and enjoying books were generally very positive. All parents felt that reading was important for their child with 98% encouraging their child to read books. Moreover, 99.3% of parents believed that reading with their child was important and 96.7% felt confident doing so. Frequent reading was popular with 60.8% of parents reading to their children every day although 10.5% of parents reported reading to their child once a week or less. Despite this 70.6% of parents wished they had more time to read with their child and 73.9% would like their children to have more access to books. 

Parents also believed that their children enjoyed reading. 97.4% of parents stated that their child liked being read to with 85.6% agreeing that reading was one of their child’s favourite activities. 97.4% felt that reading was a fun activity for their child. Indeed 54.9% of parents stated that their children asked to be read to every day with 51.6% of children looking at books by themselves on a daily basis also. In addition, 33.3% of children looked at a book everyday with their sibling. 

No differences were seen in responses between areas or between parents of boys or girls. Parental education and age was however associated with beliefs about the importance and enjoyment of reading. Parents with lower levels of education and who were younger were less likely to encourage their child to read, believe reading with their child was important or feel confident reading to their child. Furthermore they were less likely to feel that their child enjoyed reading or that it was a fun or favourite activity. Parents with lower levels of education however were more likely to wish they had more time to read with their child and that their child had more access to books. 

Visiting the library

Children did not attend the library very frequently. Only 9.8% of children visited the library once a week or more with 30.1% never attending. No difference was seen between area or gender of the child. Parents with lower levels of education visited the library less frequently. Library attendance was not explained by the child having more access to books at home and parents who visited the library the least frequently wished that their children had more access to books and that they had more time to read with them. 

Parents who themselves, read for pleasure more frequently, owned more books and enjoyed reading, were more likely to visit the library more frequently. Moreover parents who reported that they enjoyed reading with their children also attended the library more often. No associations were seen between child’s attitude towards reading and visiting the library. 

2.3.2 Post-pack questionnaire analysis

Eight nine parents from the target schools completed the post-pack questionnaire. 

The questionnaire asked parents to reflect on the contents of the pack and data collected were quantitative and qualitative. Both sets of data contribute to the analyses below.
The books

Ninety six per cent of parents reported reading the English copy of Harry and the Dinosaurs with their child with 37.1% using the Welsh copy. Sixteen parents provided details on their opinions of the books in the pack in the qualitative section of the questionnaire. Parents reflected that the book was geared toward boys (n2), that they would have liked a choice of books (n3) or that they didn’t read the Welsh (n3). A number of positive responses were recorded however (n8) and these included the age appropriateness of the books and the fact that the books promoted shared reading experiences.

“The Booktime books are appropriate stories for the age group”

“He couldn’t wait to get home and open it all up, then couldn’t wait for me to read both books. Harry lots and lots, Great idea wish it continues throughout school age”
The supporting materials
Sixty nine per cent of parents reported using the support materials. Within this 66.3% reported using the ‘top tips’ card with 58.4% referring to the leaflet enclosed. Fourteen parents made detailed comments about the support materials included in the pack and of these, most were very positive (n10). Positive comments included enabling families to make the most of the materials, encouraging parents and children to read together and developing enjoyment of reading. Some parents however, felt that the materials were not helpful and didn’t say anything that they didn’t already know (n4).
“It contained good tips on how to encourage your child to read and how to get the most out of reading with your child”
“I think it was a good idea to simplify information for reading”
“Supporting materials are good ideas but contained no information that was of use for parents who routinely read to their children”

Dual language materials

88.8% of parents mainly used the English materials with 11.2% using both with their child. No parent reported only using the Welsh materials. Far more qualitative responses were received by parents in relation to the dual language nature of the pack than for any other question. Twenty eight parents commented and of these responses around half were positive and half were negative. 13 parents reported being pleased with the inclusion of the Welsh book whereas 11 felt these were not necessary because they did not speak Welsh. 3 parents felt that they would have liked a choice as to whether they received the Welsh version or not and 3 felt that the Owain book was too advanced.

“Very good idea to include the dual language materials as I speak Welsh myself so I can read and teach  Jack new Welsh words in the book”
“As we do not speak welsh at home the welsh materials were of no use…and the Owain book was too advanced for the child”
Overall comments about the pack and programme
 Parents were pleased with the overall quality of the Booktime pack with no parent rating it to be ‘poor’ or ‘very poor’. In fact 42.7% believed the pack to be of excellent quality. The blue booktime bag was a welcome addition with 94.4% of parents stating that their child liked the bag. 

Parents were very positive about the Booktime programme. 98.9% believed that it was a good idea with the same proportion stating that is should be rolled out across Wales. Similarly 92.1% felt that the programme was a good use of resources. Responses were slightly less favourable for the dual language nature of the pack with only 56.2% thinking that receiving both language books was a good idea. Whilst 91% of parents stated that their child had enjoyed the English version of the book only 37.1% enjoyed the Welsh version. However 27.0% of children did not use the Welsh version of the book. Overall however 94.4% of parents reported that their child enjoyed receiving the pack. 

Fifteen parents completed the open comments section of the questionnaire that allowed them to report anything they wished about the pack or programme. All responses were positive apart from one who reinforced their opinion that the Welsh materials were not considered a useful addition. Of particular note was that the majority of parents who completed this section (n10) made reference to the value of the pack for enabling shared reading experiences between themselves and their children.
“Looking forward to reading this book together with Grant”
“I was very pleased with the booktime pack and the stories were really good and my child enjoys me reading the book to her very regularly”

“A very good initiative for young children and their families to be encouraged to read together...I don’t think I would have looked at these books Harry and the Dinosaurs unless been given the pack and we are now adding to the collection. We have two or three so thank you for introducing this to my son”
Overall responses were not related to area or the gender of the child. Parental education was however linked to attitudes towards the pack. Parents with a higher level of education were more likely to agree that the pack was a good idea, a good use of resources and should be rolled out across Wales. In addition they felt that the quality of the pack was higher. Moreover they were more likely to report using the pack in particular the extra materials and to feel that their child enjoyed the pack. Furthermore parents who were older were more likely to state that their child enjoyed the Welsh version of the book. 

2.3.3 Pre and post pack comparison

Forty two parents completed a pre and post questionnaire and so could be matched for meaningful comparative analysis. Parents who completed both questionnaires tended to have higher levels of education and were older than those who completed only one questionnaire. 28.6% of respondents were from Bridgend and 71.4% from Wrexham. 

Parents who had heard of Booktime before the programme was piloted (35.7%) reacted more favourably to the packs. These parents were more likely to report using the support materials including the top tips cards and the leaflets and to rate the quality of the packs more highly. 

Parents who reported that their child had fewer books before the programme were more likely to believe that the programme was a good idea, a good use of resources and should be rolled out across Wales. They were also more likely to state that their child enjoyed reading the book. 

33.4% of parents increased their frequency of library visits with their child after receiving the pack. 40.4% of parents reported going to the library at least once a week post pack compared to 30.1% of parents before receiving the pack. The proportion of parents who stated that they would like more access to books also increased from 83.3% before receiving the packs to 95.2% after the packs. 
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Some attitudes towards reading also became more positive. Prior to the pack 42.9% of parents strongly agreed that reading was one of their child’s favourite activities. Post pack 52.4% of parents responded this favourably. 83.3% of parents strongly felt that their child enjoyed being read to before receiving the pack rising to 90.5% after the pack. 

Similarly whilst 78.6% of parents strongly stated that they enjoyed reading with their child before the programme, 88.1% strongly agreed after receiving the pack. The number of parents strongly wishing they had more time to read to their child also increased with 38.1% stating this before receiving the pack and 47.6% afterwards. The proportion of parents strongly encouraging their child to read rose from 83.3% before the pack to 92.9% after the pack. Finally parental confidence increased. Although 82.1% of parents strongly agreed that they were confident reading to their child before the pack, 90.5% agreed post pack. 
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Children’s reading behaviour also increased after receiving the packs. Although 71.4% of children read with their parents every day before receiving the packs this increased to 83.3% after the pack. Related to this, prior to the pack 64.3% of children asked to read with their parents everyday increasing to 73.8% after receiving the pack. The largest increase however came in the proportion of children looking at books by themselves each day. Although 64.3% of children did so in the first stage this rose to 83.3% after the packs were given out. 
[image: image5.emf]changes in reading behaviour pre and post 

booktime pack

71.4

64.3 64.3

73.3

73.8

83.3

0

10

20

30

40

50

60

70

80

90

parent/carer reads

to child every day

child asks

parent/carer to read

every day

child looks at books

by themselves each

day

% response

pre

post


2.4 Academic evaluation of the pack contents
2.4.1 Harry and the Dinosaurs Theme

The choice of Harry and the Dinosaurs appears to be an appropriate topic for reception aged children and the illustrations are just the right size and are full of colour. Similarly the research literature pertaining to early reading skills suggests that the reading of pictures is just as complex as the reading of words, and what needs to be recognized and further explored is the way children have already learnt through visual media (Walsh 2003). In this instance Harry and the Dinosaurs is also a television series which may be watched by children in the home setting. Indeed, Anning (2003) talks about ‘the narrow versions of literacy’ in schools and argues that education: 

‘needs to broaden its understanding of literacy to include young children’s

representations in graphic and narrative versions, influenced by the media and

everyday exchanges with siblings and significant adults, that characterize their

journeys towards literacy in home settings. (Anning, 2003: 5)

2.4.2 The Children’s Book Pack

The Book: Harry and the Dinosaurs go to School 

The importance of children’s home settings is well documented across research literature and reflects how vital this is for children’s language development and literacy skills (Heath, 1983; Minns, 1997; Tizard and Hughes, 1984). 
Therefore the book Harry and the Dinosaurs is an excellent resource, in that it not only provides a home-school link for the child but the story book also tells the story of Harry’s experiences both in the home and at school. The research literature suggests that schools need to find ways in which to build upon children’s home literacy practices (Kress, 1997; Marsh, 2003b; Pahl, 2002).

Given the consistent style adopted across both print and illustrations in the Harry book, it is evident that the simple narrative form adopted is age appropriate for reception children. The narrative draws upon young children’s experiences of starting school and there is a sense of completeness towards the end of the story when Harry and the children are given 
labels to write their names on peg hooks; reflecting a sense of eventual belonging within the school setting.  
At no time does the story trivialize the experience of starting school but instead does justice to the potential events that can occur. The book appropriately refers to an identifiable character (Harry and his dinosaurs) that young children are familiar with and the dinosaur context holds many possibilities for the development of dialogues, communication skills and knowledge and understanding about the world. Such transactional uses of language provide for growth and development within both the home and school setting.    

‘There is an almost explosive force from within the children that propels them

to express themselves, and at the same time there is a strong need to communicate

that pushes the direction of growth and development toward the family

and community. This shaping is accomplished through the myriad language

transactions that involve children with others. The language is generated by the

child, but it is changed in transactions with others by their comprehension or

lack of comprehension and by their responses’. (Goodman et al., 1987: 34)
There appears to be an appropriate balance between the amount of text and illustrations used to tell the story. A wonderful mélange of high frequency words, onomatopoeic words and elaborate vocabulary, such as the names of different dinosaur types, have also been utilised. This introduces some of the many flavours of the English language with such a young audience and use of such breadth of vocabulary is likely to invite adult involvement. Combined with the contextual cues that are apparent across the text, the narrative is accessible on many levels.        

The illustrations as stated are appropriate and they also match the emotional reactions of the characters, support the text and dominate page space. The choice of primary colours and associated blends provide clear and uncluttered scenes which will appeal to the child’s growing sense of object awareness and identification. The insertion of the first page that says ‘This Harry Book belongs to’ is an excellent idea which provides the child with a sense of ownership of the book and the front and back pages of the book invite the child to count and find out about the pictures of the dinosaurs, which is also an excellent idea.

The Book: Owain yn mynd i’r Ysgol 

This text appears to support the needs of first-language Welsh speaking children and mirrors all those identified features of the English book. Due to the use of simple vocabulary, obvious contexts and annotated illustrations this book provides for the bilingual child also. It is further suggested that the text is accessible to the Welsh language beginner; the words used in the story can be pronounced without too much difficulty, in so much as there is similarity in sound with the corresponding English words e.g. deinosoriaid, Mam and tractor. The onomatopoeic words remain the same as do the dinosaur names. It is notable therefore that these features enable the non-Welsh speakers to make connections with their knowledge of English to make progress with the narrative in their reading of the book.   

The Guidance Booklet: Reading with your Child Welsh and English Versions   
The introduction by Michael Rosen conveys the importance of enabling the child to have ownership, control and freedom during shared reading experiences; an essential message in order to foster early and future literacy skills in our children. This feature is excellent.

The sections about questions and answers; a few things to remember and books at bedtime are clearly written, accessible and non prescriptive. This hints and tips approach is a helpful way to inform parents and the inclusion of website addresses at the end of the booklet is highly commendable. Overall this booklet is well designed and non-threatening.

The Guidance Leaflet: Making time for books/ Top Tips Poster, Welsh and English Versions 

The information card is colourful and illustrated very well. It is helpful to develop children’s early writing skills. The card features activities that can develop key literacy skills such as matching and hand-eye-coordination. The information on the front of the card is useful and accessible for parents and carers. The inclusion of the website address, to promote further activities is also a very good idea.     
The Book Bag

Of course this is truly an excellent idea - the size, material and concept of back pack are practical and useful for reception aged children. Again the children are provided with a great sense of ownership in having the bag to keep their book inside.

2.4.3 The Teacher’s Resource Pack 

English language-only resources from Booktime’s existing stock were piloted in Wrexham and Bridgend. The aim of piloting these resources was to assess their usefulness to teachers and evaluate whether they would be a valuable support to the programme. These added value materials did not form part of the core offer from Booktime (book bag and contents for children and families).

The Big Book Harry and the Dinosaurs go to School

There have been many approaches to reading in the primary school over the years, including systematic teaching of word recognition and response to print (Gough and

Hillinger, 1980; Nicholson, 1993) ‘holistic’ approaches often referred to as ‘real book’ teaching, as shown in the work of Campbell (1992) and use of systematic phonics programmes such Jolly Phonics. 

It is established across literature and practice that the use of Big Books with young children can invite children to engage on many levels, e.g. identifying text, storying and learning about narrative structures and forms. The teacher can model and demonstrate using the Big Book such features as language patterns, word patterns, phonics, graphemes, syntax and left to right directionality (Goswami and Bryant, 1990). Further research evidence suggests that these meta-linguistic features are essential for the development of literacy skills (Bialystok, 1986, 2001; Gombert, 1992; Karmiloff-Smith, 1986, 1995).  

It is suggested that storying involves engagement with the text in a different way involving an engagement with the story, the scary moments, the exciting moments and so on. Thus reading, is not just about an ability to decode print (Anning, 2003; Bearne,

2003; Whitehead, 2002). Therefore it might be useful to include some feature in this Big Book that enable children to want to engage with the story as a whole class or group i.e. some little flaps or cliff-hanger strategies in order to guess what might happen next. Children love to walk up to the teacher with the Big Book and really get involved with the ‘story’. Reading for pleasure and interest, surprise, joy and fear are just as much a part of their experience as it is ours (Gopnik et al., 2000). 

The Booktime Resource Folder (Plastic)

All the items in this folder are in keeping with other teacher resource packs such as Ginn and Heinemann. There are ample stickers, few badges which may need to be reconsidered as all children really should be able to have one. The poster is fine but the teacher’s Key Stage 1 photocopy-able worksheet booklet needs adjustment for Wales in view of the Foundation Phase developments. A play-focused type of related activity would be more suitable instead of worksheets.   
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3. Summary 
3.1 The Booktime programme

All key stakeholders felt that Booktime was a good idea and should be rolled out across Wales (90.6% of teachers, 93% of children and 98.9% of parents). 92% of parents felt that the Booktime programme was a good use of resources. Awareness of the Booktime programme was limited however. 72% of parents had not heard of Booktime before and neither had 47% of teachers. [N.B. This is the pilot and therefore the first year of the programme in Wales.]
3.2 Dissemination of the materials

71% of teachers felt that the reception age was the appropriate time for children to receive their packs. The majority of teachers (75%) were happy or very happy about the way the packs had been disseminated. The remaining 25% stated that dissemination was OK and issues such as not having the correct amount of packs for children or receiving materials late, were reported. Observations of the children receiving the pack also suggested that they were happy that this occurred via their class teacher. One local authority had planned a Booktime launch event and this was particularly successful for informing parents about the programme and encouraging home schools partnerships.
3.3 Pack contents

100% of teachers and parents felt that the contents of the pack were appropriate and of good or excellent quality. 90.6% of teachers reported that the materials would be useful in the classroom or for curriculum planning, offering additional value. The additional value of the packs is discussed below.  94% of parents reported that their child particularly liked the blue bag. Children’s reactions to receiving their pack were also mainly positive (84%). Children showed a sustained interest in all of the pack contents, particularly the English version of the Harry story (74%). 

Almost all (96%) of parents reported they had used the Harry book with their child with 37% having read the Welsh version. 66% of parents also made use of the supporting top tips card (66%) and the information leaflet (47%).

The academic review of the pack contents is also very positive.

3.4. Dual language materials
40.6% of teachers and 56.2% of parents felt that receiving the pack contents in both English and Welsh was a good idea however only 11.2% of parents reported actually using the Welsh version with their child. Whilst children showed less sustained interest in the Welsh version of the book during initial observations, their comments in a follow up discussion a few months later reflected on how attempts had been made in the home with a variety of family members to read the book and to help one another with the content. Teachers also commented on how the inclusion of the Welsh materials could support parental involvement in their children’s learning of the language also.

3.5 Impact of the pack on attitude toward reading and reading behaviour
Parents reporting visiting the library at least once a week increased from 33.4% before the programme to 40.4% two months later. There was also an increase in the number of parents reporting that they would like their child to have access to more books (83.3% to 95.2%).

Parents who reported that reading was one of their child’s favourite activities increased from 42.9% to 52.4%. In addition, after the pack was received, parents strongly agreed that their child enjoyed being read to (83.3% to 90.5%).

Parents strongly encouraging their child to read rose after the pack from 83.3% to 92.9% and parental confidence in reading to their child also rose from 82.1% to 90.5%.

In terms of reading behaviour, there was an increase in parents reading daily to their child (from 71.4% to 83.3%) and children asked their parents to read to them more often. There was a particularly large rise in the percentage of parents who reported their children looking at books by themselves on a daily basis (from 64% to 83%). 82.8% of teachers also reported that the children were more enthusiastic about reading after the delivery of the packs.
3.6 Value added impact

3.6.1 Parental involvement

There was qualitative and quantitative evidence within the data set that the Booktime programme increased parental involvement with children in relation to reading behaviour. Parents reported reading with their child more and that their child asked to be read to more often, after the packs were disseminated. The discussion data from the children also reflected on how parents and other family members had been involved in reading the books. In the follow up interview, teachers commented that parents had spoken positively about the programme and commented that it had strengthened and enhanced home school links. Parents reported increased levels of confidence in reading with their child. Bridgend had also organised a launch event where Ian Whybrow read to children and spoke to parents about the value of shared reading experiences. 
3.6.2 Joint working

The principal way parents had knowledge of Booktime was via their health visitor, with 69.5% of parents gaining information in this way. The library however, was also identified and of the 21.6% of parents who had learned about Booktime in this way, 75% had attended a Booktime event. The programme also had benefits in relation to increased library use by parents and children. 
Teacher responses also indicated the benefits of local authority involvement in the programme. The literacy co-ordinators within the school liaised with the local education authority and disseminated information about the programme to staff. Bridgend local authority planned a launch event and this was described as being particularly beneficial for fostering links between the Foundation Phase teaching team, the local education authority and the library.
3.6.3 Foundation Phase

It was evident from both qualitative and quantitative data, that the packs supported teachers in their work in relation to the Foundation Phase curriculum. 81.3% of teachers felt that the packs would be useful or extremely useful for supporting teaching and learning in the Foundation Phase. In their descriptive responses and in the follow up interview, teachers referred to the development of lesson plans that include role play and experiential activities. 
4. Appendices
· Questionnaire for teachers

· Pre-pack questionnaire for parents

· Post-pack questionnaire for parents

Information about the research team

· 
Dear Reception Teacher

As you know, your school is amongst a sample in Wales taking part in the pilot Booktime programme. Booktime is a free books programme from the educational publishing company Pearson and independent charity Booktrust. It is designed for reception-aged children and aims to encourage children and families to read together for fun and for pleasure. We would be really grateful if you could spend a few minutes completing this short questionnaire.  Responses are anonymous and the information collected will be treated in confidence. You are not obliged to participate but your assistance would be really appreciated. Please send your completed questionnaire back to the research team in the envelope provided.  We know you are really busy and we very much appreciate your time. Many thanks!
	What school do you teach at?


	

	How many children are in your class?


	     

	How many years have you been teaching?


	

	

	

	Had you heard about Bookstart or Booktime initiatives before or have you attended any of our events?


	YES / NO  (if you had heard or been to an event, please tell us about it)



	Do you think that reception age is the right time for children to receive the Booktime book pack?
	YES / NO    (please tell us why or why not)


	

	How would you rate the appropriateness of the story book?
	Excellent
	Good
	Fair
	Poor
	Very poor

	How would you rate the quality of the materials in the pack?
	Excellent
	Good
	Fair
	Poor
	Very poor

	How would you rate the usefulness of the support materials (Top Tips poster, parent carer memo and Reading with Your child booklet)?
	Excellent
	Good
	Fair
	Poor
	Very poor

	How would you rate the Booktime pack book overall?
	Excellent
	Good
	Fair
	Poor
	Very poor

	We would really appreciate any comments you have about the contents of the Booktime pack:



	

	How happy were you with the way in which the packs were distributed?
	Very happy
	Happy
	It was OK
	Unhappy
	Very unhappy

	Do you have any comments about the way in which the packs were distributed?


	Are you likely to use the Booktime materials in your class?
	Very likely
	Likely
	Possibly
	Unlikely
	Very unlikely

	How useful did you find the extra teacher materials that arrived with the book packs (posters, teacher information card and extra books)?
	Very useful
	Useful
	Quite useful 
	Not useful
	Not at all useful

	If you would use the materials, in what ways might you use them? If you don’t think you could use the materials, can you tell us why?


	In your class which of the dual-language materials (posters, teacher information card and extra books) are you likely to use?
	English only
	Welsh only
	Mainly English but some Welsh
	Mainly Welsh but some English
	Use both equally

	How useful was it to receive these teacher materials in both Welsh and English?
	Extremely

useful 
	Very useful
	Of some use
	Not that useful
	Not at all useful

	We would value your comments on the dual-language provision;



	How much do you think the children liked receiving the Booktime pack?
	Loved it
	Liked it
	It was OK
	Didn’t like it much
	Didn’t like it at all

	How much do you think the children enjoyed the books in the pack?
	Loved it
	Liked it
	It was OK
	Didn’t like it much
	Didn’t like it at all

	How often have the children used their packs?
	Very often
	Often
	Sometimes
	Not often
	Not at all

	We would love to hear any feedback you have had from the children about the packs, good or bad!



	Will the Booktime pack be useful for supporting the Foundation Phase?
	Extremely

useful 
	Very useful
	Will be of some use
	Not that useful
	Not at all useful

	If yes, why? If no, why not?


	How much do you agree with the following statements?

	The Booktime programme should be rolled out across Wales
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	The packs have made the children more enthusiastic about reading
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	The children read more frequently now
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	

	Is there anything else you would like to say about the Booktime initiative?



Many thanks from the Booktime team!


Dear Parent / Carer

We are conducting a small research project that will help us to ensure that your child gets maximum benefit from the Booktime initiative. Booktime is a free books programme for reception-aged children from the educational publishing company Pearson and independent charity Booktrust.  We would be really grateful if you could spend a few minutes completing this short questionnaire.  Responses are anonymous and the information collected will be treated in confidence. You do not have to participate in the study to receive the free book pack but your response would be greatly appreciated. You will receive a further questionnaire in a few months time.  If you are happy to help in this study, please hand your completed questionnaire back to your child’s class teacher. You may put the questionnaire in a sealed envelope if you wish. 

Many thanks!

	Is your reception aged child a boy or a girl?


	

	What school does your child attend?


	

	What is your child’s date of birth?


	     

	How many other children do you have?


	

	What language do you speak at home?


	

	

	

	Have you heard about any other free books schemes before including Booktime and Bookstart?


	Yes, please tell us how you know about us:


	No



	Have you attended any events relating to reading with your children at your local library or school?


	Yes, please tell us which events / where;


	No



	How old are you?
	24 or under 
	25-29
	30-34
	35-39
	40-44
	45 or over

	How would you describe your level of education?  
	No formal qualification


	GCSE or equivalent


	A-level or equivalent


	Degree or equivalent


	Postgrad or equivalent



	Approximately how many reading books do you have in your home?
	None
	Less than 10
	11-25
	26-50
	50+

	How often do you read for pleasure (not work or study)?
	Everyday
	A few times a week
	Once a week
	Less often
	Never

	How much do you agree with the following statements ? (please circle)



	My child enjoys being read to
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	Reading is one of my child’s favourite activities
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	I enjoy reading books with my child
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	I wish I had more time to read with my child
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	Reading books is an important activity for children
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	I encourage my child to read books
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	I enjoy reading books myself
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	Reading books together with my child is important
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	I am confident in reading books with my child
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	I would like my child to have access to more books
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	Reading books is a fun activity for children
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	

	How often do you visit the library with your reception aged child?
	More than once a week
	Once a week
	Once a fortnight
	Once a month
	Less often
	Never

	

	How often do you look at books with your reception aged child?
	Every day
	A few times a week
	Once a week
	Less often
	Never

	How often does your child look at books by his/herself?
	Every day
	A few times a week
	Once a week
	Less often
	Never

	How often does your child look at books with a sibling or friend?
	Every day
	A few times a week
	Once a week
	Less often
	Never

	How often does your child ask to read books with you?
	Every day
	A few times a week
	Once a week
	Less often
	Never

	

	How many books does your child have at home?
	None
	Less than 10
	11-25
	26-50
	50+


Many thanks from the Booktime team!

Dear Parent / Carer

You may remember that we are conducting a small research project that will help us to ensure that your child gets maximum benefit from the recent Booktime initiative. Now that your reception aged child has received a their free books and blue book bag from the class teacher, we would be really grateful if you could spend a few minutes completing this short follow up questionnaire.  Responses are anonymous and the information collected will be treated in confidence. Please hand your completed questionnaire back to your child’s class teacher. You may put the questionnaire in a sealed envelope if you wish. 

Many thanks!

	Is your reception aged child a boy or a girl?


	

	What school does your child attend?


	

	What is your child’s date of birth?


	     

	How many other children do you have?


	

	What language do you speak at home?


	

	

	

	Have you or your child attended any Booktime-related events or other events related to reading, at your local library or school?


	Yes, please tell us which events / where;


	No



	Did you read the story in the book pack, Harry and the Dinosaurs go to Schooll, with your child?
	Yes
	No

	Did you read the story in the book pack, Owain yn mynd i’r Ysgol, with your child?
	Yes
	No

	Did you use the support materials (Top Tips or Reading with your Child) included in the pack?
	Yes
	No

	How would you rate the overall quality of the Booktime pack?
	Excellent
	Good
	Fair
	Poor
	Very poor

	Which materials did you use?
	Mainly English
	Mainly Welsh
	Both 

	How much do you agree with the following statements ? (please circle)

	My child enjoys being read to
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	Reading is one of my child’s favourite activities
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	I enjoy reading books with my child
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	I wish I had more time to read with my child
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	Reading books is an important activity for children
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	I encourage my child to read books
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	I enjoy reading books myself
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	Reading books together with my child is important
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	I am confident in reading books with my child
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	I would like my child to have access to more books
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	Reading books is a fun activity for children
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	

	How often do you visit the library with your reception aged child?
	More than once a week
	Once a week
	Once a fortnight
	Once a month
	Less often
	Never

	

	How often do you look at books with your reception aged child?
	Every day
	A few times a week
	Once a week
	Less often
	Never

	How often does your child look at books by his/herself?
	Every day
	A few times a week
	Once a week
	Less often
	Never

	How often does your child look at books with a sibling or friend?
	Every day
	A few times a week
	Once a week
	Less often
	Never

	How often does your child ask to read books with you?
	Every day
	A few times a week
	Once a week
	Less often
	Never

	

	How many books does your child have at home?
	None
	Less than 10
	11-25
	26-50
	50+

	How much do you agree with the following statements ? (please circle)

	I think the Booktime book pack is a really good idea for reception aged children
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	All children across Wales would benefit from the Booktime pack
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	I think the Booktime book pack is a good use of money and resources


	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	Please answer the following questions

	How would you rate the Top Tips for parents card that was included in the pack?
	Extremely useful
	Very useful
	Of some use
	Not useful
	Not at all useful

	How would you rate the Reading with your Child leaflet that was included in the pack?
	Extremely useful
	Very useful
	Of some use
	Not useful
	Not at all useful

	Do you have any comments about the Top Tips card or Reading with your child leaflet?


	

	How important do you think it was to receive the materials (books and support items) in both Welsh and English?
	Extremely important
	Very important
	Important
	Not important
	Not at all important

	Do you have any comments about receiving the materials in both Welsh and English? 


	

	How much did your child enjoy receiving the blue book bag?
	Loved it
	Liked it
	It was OK
	Didn’t like it much
	Didn’t like it at all

	How much has your child enjoyed the English book Harry and the Dinosaurs go to School?
	Loved it
	Liked it
	It was OK
	Didn’t like it much
	Didn’t like it at all

	How much has your child enjoyed the Welsh book Owain yn Mynd I’r Ysgol?
	Loved it
	Liked it
	It was OK
	Didn’t like it much
	Didn’t like it at all

	Do you have any comments about the books that were included in the Booktime pack?


	

	How much do you think your child has enjoyed the booktime pack overall?
	Loved it
	Liked it
	It was OK
	Didn’t like it much
	Didn’t like it at all

	We would love to hear any comments you have about the Booktime pack, good or bad! 

Was there anything you or your child particularly liked or didn’t like? Do you think we could improve the pack in anyway?




Many thanks from the Booktime team!
The research team 

Dr. Justine Howard is a Chartered Psychologist. She is the Programme Director for the MA in Developmental and Therapeutic Play and a Senior Lecturer at the Centre for Child Research, Swansea University. Justine has worked at a number of higher education institutions, including the universities of Worcester, Cardiff and Glamorgan. Justine’s final year thesis focused on factors influencing the development of young children’s reading ability and she now specialises in developmental cognitive psychology and the psychology of education. Her research experience has included extensive work with local authorities, practitioners, parents and children. She is experienced in using qualitative and quantitative approaches to both data collection and analysis. Justine acted as the Principal Investigator on the project.
Dr. Amy Brown is a lecturer in Early Childhood Studies. With a background in Developmental Psychology, her doctoral research has examined maternal feeding style during early infancy. This has involved surveying, through questionnaire, interview and focus groups the attitudes, behaviours and experiences of families with pre school children alongside examining the knowledge and practices of health and social care professionals. She is experienced in face to face, postal, telephone and electronic data collection, conducting both quantitative and qualitative research, data analysis, and report and manuscript writing. Amy has assisted on a number of externally funded research projects working with a variety of members of the public. Amy acted as a researcher on the project.

Helen Elton is the Play Research Fellow at the Centre for Child Research Swansea. Her role in the project will be co-ordination and project management. Helen held this role on the Centre for Child Research’s recent NPHS pilot project evaluation, The Welsh Growth Surveillance Initiative: Consulting Children, helping to bring the project to completion successfully and within the designated timeframe and budget. Helen has previously worked in the voluntary sector as the Chief Executive of a charity with several complex projects. Managing these required patience and excellent organisational skills. The charity worked in partnership with a number of other agencies including two local authorities. Helen acted as the project administrator.

Dawn Alderson is a lecturer in the Centre for Child Research at Swansea University. With a background in Literacy and Language in Education, Dawn is experienced in face to face, postal, telephone, electronic data and video data, as well as conducting both quantitative and qualitative research, report and manuscript writing. She worked as a consultancy research associate with the Faculty of Education and Language Studies on a project entitled ‘Possibility Thinking in Primary Education’ in collaboration with Exeter and Cambridge University.  Dawn was recently involved in The Welsh Growth Surveillance Initiative: Consulting Children evaluation project. She is currently involved in an evaluation project with Bridgend County Council entitled Effective Play Practice in the Classroom (EPPIC).  Dawn acted as a researcher on the project and as a literacy specialist, she was also responsible for the academic review of the Booktime pack materials.


















“He couldn’t wait to get home and open it all up, then couldn’t wait for me to read both books.





“A very good initiative for young children and their families to be encouraged to read together”








“I like the story book”; “I think the Harry book is lovely”








“I read it to my baby sister”








“I like that it’s my book to keep and take home and show my mum”








“Having just started full time education…it gives them an incentive to look at books”





“Excellent-good quality materials”





“The children really appreciated having a book they could ‘keep’ at home-especially in our catchment area”  





“The Booktime activities turned into a real key stage one event”





A snapshot


All key stakeholders felt that Booktime was a good idea and should be rolled out across Wales (90.6% of teachers, 93% of children and 98.9% of parents) 


71% of teachers felt that the reception age was the appropriate time for children to receive their packs.


100% of teachers and parents felt that the contents of the pack were appropriate and of good or excellent quality.


94% of parents reported that their child particularly liked the blue bag.
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